I INTRODUCTION
Law students in Australia experience disproportionately high rates of depression and anxiety.
1 A 2008 survey of 741 law students in 13 Australian law schools found that one in like a lawyer' to be inherently pessimistic and to distance students from their moral values and the social justice aspirations that often motivated their decision to study law. 9 These theories provide important direction for law schools' efforts to address student mental health.
However, they require further refinement.
This article contributes to the evidence-base for effective law school 'wellbeing' approaches and strategies. It presents selected findings from a comprehensive empirical study of the relationship between law student wellbeing and students' experience of law school. The study was undertaken at Melbourne Law School ('MLS') in 2011, and the sample included students from both an LLB (undergraduate) program and a JD (graduate-entry) program. Overall, Melbourne JD students expressed a significantly higher level of satisfaction with studying law, and with their course experience, than Melbourne LLB students. As discussed below, this may be attributable in part to the selection of a graduate cohort based on interest and aptitude for study in law, as well as prior academic achievement. It may also be attributable to the differences between studying law in a 'combined degree' course and studying law fulltime. 10 Given the differences in law school experience, however, the study findings regarding students' psychological health were somewhat surprising: there were no statistically significant differences in the levels of depression, anxiety and stress reported by students in the Melbourne JD program when compared with students in the Melbourne LLB program.
This finding suggests that overall course satisfaction does not have a direct effect on students' levels of psychological distress. More particularly, it indicates that various program features that improve students' experience of law school do not automatically result in improved levels of student wellbeing. In this way, the study offers new insight into the relationship between students' experiences of law school and their levels of psychological distress.
Part II of the article outlines the aims and methods of the research undertaken into student wellbeing at MLS in 2011. Part III presents selected results on student wellbeing and the law school experience. Part IV discusses these results in the context of respondents' suggestions 9 Martin E P Seligman, Paul R Verkuil and Terry H Kang, 'Why Lawyers are Unhappy ' (2005) 10 Approximately 90% of Melbourne LLB students were concurrently enrolled in another undergraduate degree.
In our experience, it is not possible to foster cohort experiences and social connectedness in an LLB combineddegree program in the same ways as are possible when teaching a full-time JD cohort not concurrently engaged in study across the campus.
for improving wellbeing. Part V reflects on the study's findings in relation to the published literature on law student wellbeing.
II AIMS AND METHODS OF THE STUDY
An empirical study of law student wellbeing at MLS was initiated by the authors in 2010 11 in response to the growing body of evidence, noted above, about psychological distress among law students in Australia, and also anecdotal evidence of significant levels of distress among students at MLS. 12 The project was designed to collect empirical data that would provide an evidence-base for development of a school-wide student wellbeing plan. 13 Consequently, the project undertook to document the levels of depression, anxiety, stress and wellbeing experienced by MLS students in both the LLB and JD programs. It was anticipated that demographic and course information, correlated with wellbeing levels, would enable us to identify student groups or aspects of the programs that needed particular attention. The wellbeing data would then provide a 'baseline' against which the effectiveness of future interventions could be assessed.
The study also collected data about students' experience of law school, the sources of stress that they perceived affected them, and their suggestions for strategies that the law school could adopt or extend in order to improve and support student wellbeing. The decision to focus on students' experience of law school was made because current research findings establish a strong connection between the experience of studying law and high rates of psychological distress. As researchers, we were thus interested in attempting to illuminate the aspects of law school that trigger or exacerbate student distress. More particularly, we sought to identify the causes of distress that are within the power of law schools to change. A range of external factors no doubt contribute to law students' levels of stress, anxiety and depression, including the increasing costs of legal education, the shrinking job market, and 11 The authors sought and received funding from the Learning and Teaching Initiatives grant scheme at the University of Melbourne that enabled a Project Officer, Ms. Letty Tumbaga (MAPS), to be employed part-time for twelve months from January to December 2011. 12 An LLB student, Ms Emily Hehir, convened a lunch-time seminar at MLS in 2010 with guest speakers invited to constructively discuss the reasons for high rates of depression and anxiety among law students and positive strategies for managing psychological distress. Two of the authors were among the Faculty staff attending the seminar. The event was a catalyst for a range of initiatives investigating ways to better support student wellbeing at MLS. 13 See http://www.otll.law.unimelb.edu.au/index.cfm?objectid=D449B639-5056-B405-5100279F31666D30 the increased competition for the limited number of jobs as more and more law courses add thousands of new law graduates to local and national markets each year. 14 While law schools need to be aware of and prepare students to negotiate these realities, they are not within the power of law schools to change. Our particular interest, however, was in further investigating and developing understanding of the changes or interventions law schools can make in order to improve student wellbeing.
In that vein, other studies have concentrated on the 'analytical-adversarial' cognitive paradigm taught and modelled in law schools -'learning to think like a lawyer' -and its contribution to law students' psychological distress. 15 One such study, conducted at the Australian National University ('ANU'), found a correlation between first year law students' lower use of experiential modes of thinking and increases in their levels of psychological distress. 16 This is an important finding. However, it is not yet established whether it is thinking like a lawyer alone that can be harmful to psychological health, or only when combined with attendance at law school. The analytical-rational thinking style typical of 'thinking like a lawyer' is always 'learned' (and valued) within a broader context: law school.
To contribute to understanding of the impact on psychological health of the broader law school experience, our research focus was on the features and elements of law school life in addition to legal reasoning that the literature suggests might impact adversely on students' psychological health -for example, students' interest in and aptitude for study in law, as well as their degree of satisfaction with the course; their level of social involvement with peers and engagement in law school activities; their experiences of academic difficulties and perceptions of academic support. In this way, we sought to investigate the research question:
Is there a relationship between students' experience of law school and their psychological Table 1 below) . 18 Moreover, the two programs had significantly different features. For example, the LLB was typically studied as part of a fiveyear 'combined course' program in which students took only one or two compulsory law subjects 19 each semester of the first three years and then a full enrolment of law subjects in the final two years of the program. As a result, student engagement with the law school, and even identification as a law student, could be limited in the early years by the demands of their complementary course. Moreover, the intake into the LLB was around 430 students per year -predominantly high achieving school leavers, some of whom were studying law because they achieved the marks required for entry or as a result of parental advice rather than as a result of their interest in and perceived aptitude for law. 20 Interactions between students and lecturers, in and out of class time, were limited: while first year, first semester LLB subjects were taught in seminar groups of 45-60, later year compulsory subjects generally involved class sizes above 60. only to form strong relationships with their peers but also to make conceptual connections across the curriculum so that they develop a more holistic and integrated understanding of law. 23 The full-time nature of the degree has also enabled a range of measures to be intentionally instituted within the design of the MLS JD program to promote academic engagement, social connections, timely access to academic support and wellbeing awareness.
24
As a result of these differences between the two programs, we hypothesised that JD students would have a different 'experience' of law school when compared with LLB students.
Further, we hypothesised that the likely differences in law school experience would have a bearing on students' levels of psychological wellbeing.
A Methods and Measures
The study collected data about law student wellbeing and the law school experience using a specially developed online survey and focus group discussions. 25 An online survey was considered the best means of encouraging student participation in the project as it would ensure anonymity and voluntary participation. The survey items were developed based on a literature review and interviews with stakeholders including the Law Student Welfare and Wellbeing Coordinator at MLS, the Academic Skills advisors, Careers Advisers, and representatives from the law student societies. In summary, the Wellbeing Survey collected information about students' levels of wellbeing and distress; perceived sources of stress; the law school experience; help-seeking behaviour and coping strategies; and suggestions for improving student wellbeing. • Positive evaluations of oneself and one's past life (Self-Acceptance)
• Being open to new experiences and having a sense of continued growth and development as a person (Personal Growth)
• Having life goals and a belief that one's life is purposeful and meaningful (Purpose in Life)
• High quality, satisfying relationships with others (Positive Relationships With Others)
• The capacity to manage effectively one's life and surrounding world (Environmental Mastery)
• A sense of self-determination, independence and freedom from norms (Autonomy).
The decision to use the Ryff's Psychological Wellbeing Scales was informed by previous studies of law student psychological distress which indicate that wellbeing requires regular experiences of social connectedness, autonomy, self-esteem and a sense of competence.
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These experiences are generally considered to be protective against depression, anxiety and stress and Ryff's is a well-established and widely used scale that measures these wellbeing factors.
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In addition to the wellbeing measures, a number of survey items were developed to identify Four focus group discussions ('FGDs') were organised to supplement the quantitative and qualitative data collected through the surveys. Participants were recruited through the online survey, independent advertising and emails to all students and staff. The FGDs were facilitated by facilitators who were independent of MLS but familiar with the Wellbeing Survey results. A total of 17 students and staff participated in the FGDs (2 males, 15 females; 2 LLB students, 9 JD students, 6 staff members). Six of the student participants were representatives from the student societies. All participating staff members were non-academic staff.
B Profile of the Survey Respondent Sample
A total of 327 respondents, or 37 per cent of all eligible MLS students, participated in the online survey (see Table 1 ), although not all respondents completed all questions. Seventy four per cent of respondents were in the JD program and 26 per cent in the LLB, meaning that JD students were over-represented in the respondent sample. Almost all of the LLB students were in their 5 th year of the program. Respondents were asked to provide information about their gender, age, residency, study load and fee-type to enable us to compare the respondent sample with our student population.
Given that female students comprise approximately 55 per cent of the JD intake, they were slightly over-represented in the survey sample: 68 per cent of respondents identified as female, 31 per cent as male, and 1 per cent as other. The mean age of participants was 24 years, with a range of 20 to 49 years.
III SURVEY FINDINGS A Levels of Psychological Distress and Wellbeing
As outlined above, respondents were asked to complete the DASS-21 to provide a measure of their negative psychological health. The DASS-21 has 3 subscales with 7-items each for depression, anxiety and stress. The DASS depression subscale measures hopelessness, low self-esteem and low positive affect. The DASS anxiety subscale measures autonomic arousal, physiological hyper-arousal and the subjective feeling of fear. The DASS stress subscale measures tension, agitation and negative affect. 32 Respondents were asked to reflect on the past week and rate statements on a 4-point scale, ranging from 'did not apply to me at all' (0) to 'applied to me very much or most of the time' (3). Based on their responses, respondents are given a clinical score on each subscale, which determines classification within five levels of depression, anxiety and/or stress, namely: 'normal', 'mild', 'moderate', 'severe', or 'extremely severe'.
Figure A shows that while approximately half of the respondents were in the normal range for stress, anxiety and depression, half of MLS respondents were experiencing levels of depression, anxiety and stress beyond the normal ranges.
Figure A. Distess levels of MLS students (August 2011)
Table 2 presents the information as percentages within each of the DASS levels. As it shows, close to 30 per cent of MLS students were experiencing moderate to extremely severe levels of depression or anxiety. At these levels, students' daily functioning -for example, their ability to concentrate, and to remember and process information -is likely to be adversely affected. Students experiencing severe and extremely severe levels of stress, anxiety or depression are likely to need professional assistance to address their psychological distress. When data was cross-tabulated across the three subscales, it was observed that some respondents who rated in the normal range on the depression subscale were mildly, These rates of psychological distress amongst MLS students are similar to other national data on law student mental health. Recent research undertaken at the ANU College of Law with first year LLB students also used the DASS-21 and found that 30 per cent of first year students were moderately to extremely severely depressed and/or anxious by the end of their first year. 33 Table 3 compares the results of the ANU and MLS studies in terms of the percentage of respondents within the various DASS levels. From the data it can be seen that both MLS and ANU data are broadly consistent with the results of a national study into mental health among the legal profession and law students which, although it used a different measure, similarly found that 35 per cent of law students reported high or very high levels of psychological distress.
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Student distress is an insufficient measure of student mental health as it focuses only on negative clinical symptoms, and overlooks the fact that positive experiences are required for overall wellbeing. To gather a more balanced perspective of student wellbeing, we administered the Ryff's Psychological Wellbeing Scale to measure positive psychological health in relation to the six dimensions outlined above: Personal Growth; Environmental Low scores on these wellbeing dimensions can also provide some explanation for high levels of depression in our respondent population. Based on correlation studies of the DASS and Ryff's scale scores, we found a statistically significant negative correlation between student depression, anxiety and stress and Environmental Mastery, Self-acceptance and Positive
Relationships With Others (see Table 5 ). In other words, as depression or anxiety or stress increased, Environmental Mastery, Self-acceptance, Positive Relationships With Others and, to some extent, Autonomy decreased. The inverse also applied: as Environmental Mastery, Overall, these findings indicate that law students' mental health would be improved if measures were introduced to increase students' perceptions of Environmental Mastery, Selfacceptance and Positive Relations With Others.
B Law School Experience
The twenty-five survey items that sought information on students' experiences of studying law and being a law student all asked students to rate their level of agreement with a 37 See Ryff and Keyes, above n 28.
statement using a 5-point scale from Strongly Disagree to Strongly Agree. The results of a factor analysis showed that these items loaded onto six themes, which we labelled as:
• Course Satisfaction (8 item scale -reliability coefficient .87)
• Peer Engagement (5 item scale -reliability coefficient .72)
• Comprehending and Coping (4 item scale -reliability coefficient .72)
• Academic Support (3 item scale -reliability coefficient .60)
• Prepared and Present (4 item scale -reliability coefficient .60)
• Expectations of Law School (single item: 'Law School has lived up to my expectations').
Means on the six law school experience ('LSE') scales show that respondents were generally satisfied with their course (mean 3.71) and felt that law school had met their expectations (mean 3.48). A significant proportion had experienced difficulty comprehending the course material or coping with the workload (ease of comprehending and coping mean 2.84). Levels of peer engagement were not high (mean 3.19), although a majority indicated that they generally prepared for and were present at their classes (mean 3.52) which may be considered as a measure of academic engagement. Perceptions of the level of academic support provided by lecturers were not positive (mean 3.07). To gain further insight into students' experience of law school, and its implications for wellbeing, we investigated differences in LSE by program. As Figure B shows, there were significant differences between the reported experiences of LLB students and JD students within the respondent sample. Overall, JD students reported a significantly better experience of law school when compared with LLB students. On the six identified themes, t-tests showed that differences between mean responses from JD and LLB students were significant (at p<.05) on all but Comprehending and Coping ( Figure B) . Table   6 provides further detail on the differences in LSE of LLB and JD students. In this It is evident that JD students enjoy higher Course Satisfaction than LLB students. Most Differences in levels of Peer Engagement between the LLB and JD students are also evident.
Although the majority of students in both programs indicated that they were not highly engaged with their peers, JD students were more likely to be engaged with peers than LLBs.
For example, 74 per cent of LLB students said that they did not 'regularly study with other law students' (compared with 45 per cent JDs) and 59 per cent did not 'actively participate in many of the school activities' (compared with 37 per cent JDs). Two-thirds (67 per cent) of the JD students felt that 'working closely with others in my cohort is a positive aspect of my Law School experience', compared with only one-third (37 per cent) of the LLB students. It must be noted that the majority of students in both programs felt that the law school did not encourage students to form healthy and supportive relationships with each other and other members of the law school community. The differences between programs are significant here, however: 47 per cent of JD students felt the law school encouraged healthy relationships compared to only 17 per cent of LLB students.
In relation to Academic Support, a majority of students in both programs did not feel that teachers 'make a real effort to understand the difficulties that students may be having', although JD students were more likely than LLB students to feel that they did (43 per cent JD, 33 per cent LLB). Similarly, most students in both programs felt that teachers 'do not
give as much feedback to students as they should' (56 per cent JD, 64 per cent LLB), although more JD students were satisfied with the level of feedback received (25 per cent)
than LLB students (12 per cent). One third of the students in each program (34 per cent JD, 34 per cent LLB) had 'had difficulty adjusting to the style of teaching at the Law School'.
Finally, law school has 'lived up to the expectations' of almost two-thirds (65 per cent) of the JD students but only one-third (36 per cent) of the LLB students. This confirms that, overall, many more JD students than LLB students were having a positive experience of law school and finding that law school met their expectations. The next question was to determine whether this difference in law school experience had an impact on students' psychological health.
C Law School Experience and Students' Psychological Health
Analysis of variance ('ANOVA') and t-tests were run to test whether there were significant differences in levels of depression, anxiety, stress and/or wellbeing between the two programs and across different student groups.
By program, although DASS mean scores varied between LLB and JD students, t-tests revealed that differences in the mean scores were not statistically significant (at p<.05 level) (see Table 7 ). There were also no differences in DASS levels between the year levels within the programs:
while the mean scores showed that first year JD students had lower levels of stress, anxiety and depression compared to 2 nd and 3 rd year JD students and all LLB students, this difference was not statistically significant (at p<.05 level). This means that, if the first year JD students' psychological health was in normal ranges at the start of the course -as other studies have found 38 -their health was adversely impacted by their studies in law by the early weeks of second semester.
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There were, however, statistically significant differences in Ryff's wellbeing scores by program. On total wellbeing (an aggregation of the 6 scales), JD students (x=5.00, sd=.67) had significantly higher scores than LLB students (x=4.55, sd=.81), t (272)=-2.67, p=.008.
Further, on the sense of Autonomy scale, JD students (x=5.39, sd=1.12) had higher scores than LLB students (x=5.09, sd=1.08), t (280)=-2.99, p=.003. There were no significant differences in wellbeing levels by year level. While mean scores showed that first year JD students had higher levels of wellbeing than 2 nd and 3 rd year JD students and 3 rd -5 th year LLB students, this difference was not significant (at p<.05 level). Again, this indicates that the adverse impacts of studying law take effect by the early weeks of second semester, first year, in a JD program.
Various socio-demographic variables were also analysed to test whether psychological health varied across different student groups. Only gender yielded significant t-test or ANOVA results on DASS levels. Female students (x=15.11, sd=8.59) were significantly more stressed than male students (x=12.79, sd=10.9), t (271)=-1.81, p=.009, r=.01. However, it is important to note that effect size was low at the .01 level. There were no gender differences on the anxiety and depression scales. Residency did not affect psychological distress: there were no statistically significant differences between the DASS results of local and international students. Finally, there were no statistically significant differences in the DASS results 38 See Townes O'Brien, Tang and Hall, above n 3; Lester, England and Antolak-Saper, above n 3. 39 See Townes O'Brien, Tang and Hall, above n 3.
according to the three categories of fee-type: Commonwealth Supported Places, students paying full-fees using loans, and students paying full-fees using personal or family resources.
Similarly, there were no significant differences in Ryff's wellbeing levels on the basis of feetype, or on the basis of residency (international and domestic).
The finding that there was no statistically significant difference in DASS levels by program was surprising given the differences between the JD and LLB responses in reported law school experience. The reported differences between the law school experiences of JD and LLB students help to explain why JD students had statistically higher (Ryff's) wellbeing rates overall compared to LLB students. However, we had hypothesised that improvements in law school experience would reduce the levels of depression, anxiety and stress experienced by law students; the data showed that this hypothesis was unfounded. Despite JD students reporting a significantly improved experience of law school when compared with LLB students on five out of six scales, there was no statistically significant difference in their rates of depression, anxiety and stress. This finding may indicate that the differences in experience
were not of sufficient magnitude to make JD students less distressed than LLB students.
Alternatively or additionally, this finding may indicate that the areas in which differences
were recorded -for example, satisfaction with being a law student and law school meeting expectations -are not the aspects of law school experience that have the most significant impact on students' psychological health. This latter explanation is supported by qualitative data from the survey and subsequent focus group discussions.
IV RESPONDENTS' SUGGESTIONS FOR IMPROVING LAW STUDENT WELLBEING
Responses to the open-ended survey questions and focus group discussion questions were thematically analysed. 40 These questions sought respondents' views of the causes of law student distress and asked for suggestions to improve student wellbeing. prominent themes -two major and two minor. Comments and suggestions (in order of frequency) related to: assessment and feedback; lecturers' approachability and understanding of students' experiences; law school culture and student activities; and student services. An additional minor theme emerged that was specific to the JD program: course flexibility.
Concerns and suggestions with respect to assessment were the subject of the greatest number of open-ended comments, from both JD and LLB students. 41 These comments ranged from the need for more continuous assessment and improved timing of assessment tasks, to the possibility of increasing the choice in assessment formats. While a handful of respondents expressed a preference for 100 per cent exams, the overwhelming majority of comments were to the effect that 100 per cent exams were stressful and did not enable students to adequately demonstrate their knowledge and understanding. Representative comments on this theme A variety of alternative assessment forms and tasks was requested. Ensuring that assignments and exams were not scheduled 'within a couple of days of each other' was another common suggestion for improving student wellbeing.
Also on this theme, respondents felt that the provision of additional, more detailed feedback during semester would improve student wellbeing. More information about grading practices and 'what was required to get an H1' was requested, as were guides to and 'models' of 'high quality' work and increased opportunities for exam practice. A representative comment on this issue was: 'There is a definite lack of emphasis, support and assistance from lecturers when it comes to preparing students for law exams and teaching them how to score well.' 41 In survey responses, 87 comments addressed assessment and feedback. Assessment changes also rated in the 'top three' suggestions for improving wellbeing in FGDs.
It should be noted that most suggestions on the assessment and feedback theme were directed toward improving wellbeing by supporting students to improve their performance on assessment tasks and gain higher grades (which assumed that students' performance was not normatively assessed). Only one respondent suggested that the law school should provide clinical legal education 'so students realise exam marks are not everything'. Reflecting on the assessment theme, participants in FGDs commented on the high levels of stress generated by marks, their perceived value and students' high self-expectations. Unrealistic expectations and competitiveness related to marks/results and getting job offers and clerkships were identified in FGDs as key triggers or contributors to student depression, anxiety and stress.
FGD participants identified the use of 100 per cent assessment tasks in some subjects/units as well as large class sizes as factors that then exacerbate student anxieties about academic performance and lack of feedback.
The second major theme in survey responses and FGDs concerned the role that academic staff can play in relation to student wellbeing. 42 Respondents suggested that student wellbeing would be improved by: 'Teachers engaging and taking personal interest in students'. Both LLB and JD students commented that the development of a rapport or meaningful relationships between teachers and students would be desirable. This was linked to approachability and opportunities for lecturers to get to know students and understand their experiences of studying law. It was implied in a number of comments that student wellbeing would be improved by teachers having an improved understanding of students' concerns and needs, as well as being more approachable and accessible. Enhanced opportunities for learning, in and outside the classroom, were noted to be a benefit of increased access to teachers (such as students had enjoyed in previous studies). In this vein, smaller class sizes and 'safe' discussion/learning spaces (such as small-group tutorials) were common suggestions. Greater understanding of the various commitments that students are jugglingleading to more realistic expectations on the part of lecturers and faculty -was a noted subtheme. Representative comments in this vein were [student wellbeing would be improved
if...]:
42 In survey responses, 50 comments addressed this theme and it arose in each of the four FGDs.
-'The teaching staff were more attuned to the fact that some people have a lot of things to juggle in their lives around law school and try to be supportive and nurturing instead of hard lined about the amount of study we should have done.' -'It feels like the uni expects everyone in the JD to be rich, not working, living in the city, with their parents so no household work or other responsibilities except from university. The reality is that there are many students who are in the entirely opposite situation and there is no support'.
-'the expectations made of us were more realistic -for example, the law school makes almost no accomodation for people who have to work, or have any commitments outside of law school -the only people that seem able to cope well are those that have full support'.
FGD participants echoed these themes and emphasised that academic staff need to recognise that they can play a major role in helping students to cope with stress -for example, by sharing their own experiences of 'juggling' commitments and managing stress, or by encouraging students to work together and not to compete. Greater lecturer involvement with respect to student referrals to professional assistance were also suggested in FGDs.
The minor themes -law school culture; student services and JD course flexibility -arose with equal frequency. 43 In broad terms, it was suggested that MLS could do more to foster a collaborative and inclusive, rather than competitive and elitist, culture. This would be reflected by a range of activities that addressed and valued 'diverse students with different interests' and activities 'not focused on law' but designed to provide stress relief and/or build social connections. 44 Activities and support specifically designed to recognise and assist 'mature age' students in the programs was identified as a particular need. The competitive selection criteria for participation in the Journals and some Law School Society activities were identified as discouraging student involvement in some extra-curricular activities.
Acknowledging and supporting interests 'outside of commercial law' was another suggestion for improving law school culture and creating a sense of belonging for all students.
FGD participants identified additional strategies for improving social connections and faculty inclusiveness. A 'buddy' system with later year students and other cross-year-level initiatives 43 Approximately 30 comments relating to each of these themes were made by survey respondents. 44 Suggestions included movies, pub nights with trivia, faculty-student sporting events, yoga classes, running groups, and a law school puppy.
were suggested, and the existing facilitated study groups were viewed as a positive basis for collaborative learning. Diversity, inclusiveness, friendliness, and non-competitiveness were highlighted as important values that should be actively encouraged and promoted. In this context, it was suggested that the implicit messages communicated in a range of MLS media need to be improved such that all students are seen to be valued and made 'visible', not only a select few. It was suggested that acknowledging wide-ranging interests, as well as promoting a broader experience of law school and work-life balance would be welcome.
The activities of the Careers Office were the subject of almost half the comments related to student services. The broad message was that students were stressed about their employment prospects and many would welcome more proactive counselling about opportunities 'in and out of law'. Other student services that were identified as having a role to play in relation to student wellbeing included the Student Centre (administration), the Academic Skills Unit, the Library and Counselling Services. Raising awareness of and ensuring access to a range of personal and academic support services were suggested as means by which student wellbeing could be enhanced. This extended to calls for provision of personal tutors/academic mentors, counselling in-house at MLS, additional support through the university counselling service, and provision of mindfulness training. Support for the availability of a qualified Counsellor within the Law School was balanced, however, by concerns about anonymity: on that basis, some survey respondents expressed a preference to attend the central university Counselling
Service. FGD participants identified that student awareness of the support programs could be improved by enhancing their visibility throughout the year at strategic times. Streamlining the ways in which certain services are offered, and minimising the bureaucracy associated with their provision was also suggested. FGD participants also suggested that there may have been some underreporting of the levels of depression, anxiety and stress through the survey. A view was expressed (by professional staff and student respondents in the FGDs) that law students are poor at acknowledging symptoms that suggest they are not coping. Additional information to enable students to identify symptoms of stress, anxiety and depression was recommended. Ensuring openness, transparency and honesty with respect to the handling of mental health issues by professional staff was seen to be critical.
Finally, the lack of flexibility in the JD course structure was identified as a cause of significant stress for a number of students in that program. In particular, students with financial and/or family commitments found the faculty expectation for students to be on campus four days per week and attend all classes (as well as weekly lunchtime lectures) to be a source of considerable stress. The course workload was widely regarded as excessive, in some instances requiring students to forgo other important activities and relationships that would have benefited their mental health. Requests for a 'reduced-load' or part-time course plan, and timetabling that 'reduced days at uni' and enabled students to undertake paid work on 2-3 days were week were frequent.
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It is important to explaining our finding of levels of depression, anxiety and stress that the first four themes that emerged from suggestions for improvement of law student wellbeing engage aspects of the law school experience that are common to both JD and LLB programs.
This indicates that features of law school life common to both the LLB and JD programs, rather than the points on which the programs differ, have a significant bearing on student wellbeing. Moreover, all five themes that emerged from analysis of the qualitative data engage issues of student autonomy, competence and self-esteem, and the importance to students of feeling understood and respected by the law school generally and by law teachers in particular. These themes differed from the survey questions about law school experience, which focused on course satisfaction, motivations for studying law, engagement with peers, and expectations of law school. Given the quantitative findings from the survey outlined above, which indicate that differences on these measures of law school experience did not have a direct impact on students' psychological health, it is possible that respondents' qualitative comments have identified aspects of law school experience that have a greater impact on psychological health than course satisfaction.
V IMPLICATIONS AND DISCUSSION
Our study found important differences between the reported law school experience of LLB students and JD students at MLS. Differences in the mean responses of the program groups were statistically significant on five of the six law school experience themes -Course satisfaction; Peer engagement; Prepared and present; Academic support; and Expectations of law school. Most notably, 4 in 5 JD students reported that they derived satisfaction from studying law, and for two-thirds of the JD students law school had lived up to their expectations. By contrast, only 3 in 5 LLB students reported satisfaction from studying law 45 In survey responses, 31 comments were addressed to this issue.
and only one-third felt that law school had lived up to their expectations. This finding helps to explain why, in relation to positive psychological health, JD students recorded higher scores than LLB students on total wellbeing. However, despite the differences in wellbeing as well as perceived satisfaction, there were no statistically significant differences in the levels of depression, anxiety and stress (negative psychological health) recorded by each program group.
How is this finding best explained? Some of the different features and elements of the LLB and JD programs were noted above. As a graduate-entry, full-time law degree, the JD is able to be organised and taught as an integrated program, and the student experience can be enriched in a range of ways that are not possible for students undertaking an undergraduate, combined degree that effectively creates a part-time law student for three years. 46 These factors may account for the higher levels of course satisfaction and academic engagement recorded by JD students.
However, the full-time graduate course experience also creates unique stresses and challenges. Some students are older and are juggling financial and family responsibilities with a full-time course load. For some, the 'cohort experience' is a mixed one: the experience of studying all compulsory subjects with the same student cohort over two years helps to build social connections, but it can also contribute to unhealthy competition among peers and increase anxiety about grades and class rankings. Nonetheless, 47 per cent of JD respondents agreed that the law school encouraged students to form healthy and supportive relationships with each other, while only 17 per cent of the LLB respondents agreed with this proposition.
Moreover, academic workload and high self-expectations were found to be causes of stress for students in both programs, not only for JD students who, as Masters-level students, might be expected to have high academic expectations.
In this respect then, program differences do not offer a strong explanation of the finding that there were no statistically significant differences in the levels of depression, anxiety and/or stress between students in the LLB and JD programs. This led us to turn our analysis to the features of the law school experience and the institutional environment that were common to both the LLB and JD programs and which might have a greater impact on students'
46 Larcombe and Malkin, above n 18.
psychological health than course satisfaction and engagement. The qualitative responses to open-ended questions seeking suggestions for improving law student wellbeing were of particular value in that respect. In suggesting how student wellbeing could be improved,
respondents also identified what they considered to be the most important causes or triggers of psychological distress. As detailed above, the most significant causes of psychological distress (areas for improvement) were common to both programs and identified as: assessment pressures and (perceived lack of) feedback; a perceived lack of understanding and approachability on the part of lecturers/faculty; the fact that the law school culture and many student activities are perceived as exclusive and competitive; and limitations in the forms and levels of support offered by student services. In addition, JD students identified the lack of flexibility in their course structure as a cause of significant stress. These themes point to the importance for students' psychological health of: experiences of success and achievement (or at least competence); and feeling understood, supported and 'belonging'.
In this respect, our qualitative findings add support to an important strand of the existing research into law student wellbeing -Self-Determination Theory or 'human needs' theory -which argues that psychological distress in law students occurs because their needs for experiences of 'competence', 'autonomy' and 'relatedness to others' are not met. 47 As Sheldon and Krieger explain:
According to SDT, all human beings require regular experiences of autonomy, competence, and relatedness to thrive and maximize their positive motivation. In other words, people need to feel that they are good at what they do or at least can become good at it (competence); that they are doing what they choose and want to be doing, that is, what they enjoy or at least believe in (autonomy); and that they are relating meaningfully to others in the process, that is, connecting with the selves of other people (relatedness).
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Given the analysis of our qualitative data above, it is certainly plausible that students' sense of competence is undermined by law school assessment and grading practices. It is also Applied to our study findings, the second theme in respondents' suggestions above could now be described as a lack of 'perspective taking' on the part of lecturers and faculty. The assessment and feedback and (JD) course flexibility themes also speak to a perceived lack of choice provision and/or meaningful rationale. In short, there is considerable support for the hypthesis that our students -including those who derive satisfaction from studying lawperceive the law school as controlling (rather than autonomy supportive) and that this undermines opportunities for experiences of competence, autonomy and relatedness, resulting in significant levels of psychological distress.
49 See Sheldon and Krieger, 'Understanding the Negative Effects of Legal Education on Law Students', above n 3, 884. 50 For example, a law school will be perceived as Autonomy-denying (or Controlling) if few or no choices are available to students; if no explanations are provided to justify rigid rules and procedures; and if academic and professional staff show no concern for students' circumstances: Sheldon and Krieger, 'Understanding the Negative Effects of Legal Education on Law Students', above n 3, 884. Sheldon and Krieger's study found that students who perceived their law school and lecturers as Autonomy-supportive experienced relatively minor impacts on psychological health when compared to those students who perceived their law school and lecturers as Controlling (or Autonomy-denying). Moreover, they found that students attending LS1 (a public, highlyranked, research intensive law school with only a full-time JD and an academic recruitment and promotion system that valued publication rather than teaching) were more likely to perceive their law school as Controlling, while students attending LS2 (a private, lower-ranked, teaching-focused law school with a sizeable part-time enrolment and an academic recruitment and promotion system that valued teaching as well as publication) were more likely to perceive their law school as Autonomy-supportive. The SWB of students at LS1 declined dramatically over the first year while the SWB of students at LS2 fell, by comparison, only slightly: Sheldon and Krieger, 'Understanding the Negative Effects of Legal Education on Law Students', above n 3. The level of perceived Autonomy-support also correlated positively with increased GPAs and bar exam results (where LS2 students outperformed LS1 students on common questions).
Law schools are typically perceived by their students as controlling, and Sheldon and Krieger's research established that law students' perceptions of the controlling or autonomysupportive nature of their school and law teachers had a direct effect on student wellbeing.
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Further research would be needed to directly test whether common perceptions of control/autonomy support among LLB and JD students at MLS explain the similar levels of depression, anxiety and stress among the student cohorts, negating the significantly different levels of satisfaction and engagement with their studies in law.
VI CONCLUSION
The fact that Law Schools are a 'breeding ground for depression, anxiety, and other stressrelated illnesses' 52 is now widely accepted in Australia and internationally. 53 Moreover, depression and psychological distress among law students has come to be understood as a 'teaching and learning' issue, rather than only the affected individual's problem, because both depression and high levels of stress are known to affect the ability to concentrate, which in turn adversely impacts on the ability to learn and retain information. 54 High levels of stress can also lead students to 'distance' themselves from law school activities and practice 'avoidance tactics', such as skipping classes, thereby creating excuses for failure in order to protect self-esteem. 55 Moreover, the relation between academic performance and student wellbeing is multi-directional: disappointing performance may cause anxiety and depression;
and negative feelings are likely to interfere with academic performance. As Iijima notes, large class sizes and low levels of student-teacher interaction, to intense academic competition and high self-expectations, to the increasing debt load and declining job market. 57 These sources of stress can be exacerbated by a failure to access available support and assistance. 58 While it is sometimes argued that the stressful nature of law school is good preparation for working in the legal profession, or that it 'weeds out' those unsuited to legal practice, there is no evidence that those who suffer from high levels of stress, anxiety or depression during law school discontinue their courses or abandon their plans to work in the profession. Instead, the rates of depression, anxiety and stress in the profession indicate that people affected by these conditions during law school go on to enter the profession despite its impact on their mental health. 59 Nor is there evidence that the experience of stress teaches people how to manage it effectively. Again, the comparable rates of mental distress among legal professionals and law students indicate that many people suffer from stress, anxiety and depression without improving their skills to manage, reduce or prevent it. 60 Thus, as Jennifer
Jolly-Ryan suggests, it is possible that '[w]hat happens during law school forms the foundation for a lifetime of bad habits and dysfunctional behaviours' 61 It certainly appears that a number of students, and lawyers, accept discomfort and depression as part of the 'cost' of becoming a lawyer; 62 it is imperative that this is not a lesson 'taught' by law schools.
In order to design effective interventions to improve law student wellbeing, a deep understanding of the causes or triggers of psychological distress is needed. Our empirical findings were somewhat surprising in that improved levels of course satisfaction and engagement did not result in reduced levels of depression, anxiety and stress. Indeed, it appears that law students can be 'happy' with their course while experiencing considerable the factors common to both the LLB and JD programs that may be adversely impacting on student mental health. These factors -assessment anxiety, lecturers' lack of understanding, an exclusive law school culture and course inflexibility (JD) -give support to SelfDetermination Theory's explanation of psychological distress. In particular, Sheldon and Krieger's 2007 study established that lecturers' attitudes to their students, and in particular the level of autonomy-support they provide, is important for law student wellbeing. The present study indicates that this theory of law student distress has merit and warrants further investigation with different types of law programs and schools in different social and geographical contexts.
The present study also indicates that a range of measures designed to improve students' experience of law school and enhance their academic engagement 63 may have very limited impacts on wellbeing levels -at least while the underlying law school culture, and the teaching and assessment culture in particular, remain unchanged. The present study confirms that law student wellbeing will require a whole-of-school approach so that student wellbeing is considered and evaluated in the design of curriculum, assessment, and the wider teaching and learning environment. This is a considerable challenge, and one likely to benefit from collective effort and collaboration. 64 As Field and Kift have noted, '[a]ction on this issue is ... the responsibility of the Australian legal academic community.' 65 The weight of that responsibility is now abundantly clear, given the current levels of psychological distress reported by a number of independent Australian studies, including the present one.
63 Such as peer-facilitated study groups, a professional mentor scheme, and a foundational skills building subject taught in small groups. 64 In this vein, the Australian Wellness Network for Law initated by Australian Learning and Teaching Council (ALTC) fellow Rachael Field is an important initiative: http://www.tjmf.org.au/wellness-network/ 65 Field and Kift, above n 6, 67.
